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Abstract 

This study examined the attitudes of primary school teachers and principals towards 
online learning. 

82 primary school principals and teachers completed an online questionnaire examining 
attitudes towards online learning. 

Results revealed a negative attitude towards online learning and qualifications obtained 
online. Hypothesis 1, which stated that primary school teachers will have a hierarchy of 

perspectives towards qualifications obtained online and offline, was supported as 

primary school teachers believe that online course graduates are not as qualified as 
traditional course graduates. 

Hypothesis 2, which stated that primary school principals would choose a person with a 
qualification from a traditional course before a person with an equivalent online course 

qualification, was supported with nearly three-fifths of principals reporting that they 

would recruit a traditional course graduate before an online course graduate. 
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1. Introduction 

1.1 What is online learning? 

Online learning is not a clearly defined term but is interlinked with e-learning, 

distributed learning, web-based learning, distance learning, technology based learning, 

collaborative learning and network learning (Wentling et al. 2000). There is still much 

debate over where it fits into or replaces the traditional methods of learning i.e. 

classroom learning. According to Cloete (2001) online learning has become a widely 

accepted learning platform. Online learning includes all teaching and learning that is 

delivered via electronic media such as the internet, intranet, and hypermedia 

documents (Govindasamy, 2002). Worldwide, the online learning market has a growth 

rate of 35.6% (Sun. Tsai, Finger, Chen & Yeh, 2006). The estimated global market for 

online learning was $18.5 billion in 2005 (Nicholson and Sarker, 2002). For the purpose 

of this study the definition of Online Learning that will be used comes from Wentling et 

al. (2000). Wentling et al. (2000) suggest that online learning is "the acquisition and use 

of knowledge distributed and facilitated primarily by electronic means" (p.5). 

Throughout this study, online learning will be compared to Traditional Classroom 

Learning (TCL) which is characterized by face-to-face interaction in an environment 

that focuses on instructors/teachers who have control over class content and the 

learning process. 

1.2 Advantages and disadvantages of online learning 

Online Learning offers many advantages to learners and teachers alike. James (2007) 

highlights many advantages such as extendibility, accessibility and suitability. The 

learners can complete courses at their own pace and can access the learning at any time. 

Online Learning can be delivered across many platforms and accessed throughout the 

world. The learners and teachers will save time and expense as the learning is 

delivered directly to the learner. 
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McComb (1993) anticipated three main advantages of Online Learning; asynchronicity, 

efficient information access, and increased social distance. Asynchronicity is 

undeniably advantageous as it allows students and instructors to work at their own 

pace. The learners experience more control and flexibility in the learning experience. 

Asynchronicity also allows students to share their thoughts after they consider they 

have researched sufficiently and formed an appropriate response. In this way, students 

have the potential to give the best answer rather than express mixed on-the-spot 

thoughts. Efficiency of information access is also a positive characteristic of online 

learning. Not only can information be updated daily in an online environment but also, 

there is an electronic paper trail of discussions and information which can be saved in a 

chronological organised manner for future reference or to clarify points in class. 

Increased social distance is an interesting aspect of online learning that McComb 

highlighted in 1993. According to McComb (1993), this increased social distance, in a 

way promotes democracy within a group of students. In traditional classroom learning, 

sometimes extroverted and opinionated students take up a larger share of the limited 

classroom time. In online learning this is not an issue because each individual can post 

their thoughts and can choose to view or ignore others thoughts. This increased social 

distance may also give students with opposing viewpoints a forum in which they can 

express their views with confidence without the fear of face-to-face retaliation or 

conflict. 

Aragon (2002) found that the learning styles of individuals are a key factor in student's 

motivation in online learning and traditional classroom learning. The fact that learners 

are self-motivated when undertaking Online Learning may lead to them being more 

inclined to complete the course on time and with more accuracy. Theoretically, 

computer based education has a greater potential for reaching the multiple intelligences 

(linguistic, logico-mathematical, intrapersonal, spatial, musical, bodily kinesthetic, and 

interpersonal) that Howard Gardner outlines in Frames of Mind (Smith, 2002). 
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According to Burgess and Strong (2003), online learning requires student engagement 

and online learners have to take a greater responsibility for their learning. Online 

collaboration is a further advantage of online learning. Collaboration is known to be a 

very useful pedagogical method of learning (Schellens & Valcke, 2006). Collaborative 

learning is where students share experiences and exchange ideas in a group setting in 

order to find solutions to problems and in doing so gain knowledge from each other. 

There are however some disadvantages associated with online learning. Online 

learning requires the learners to have some experience with online environments and 

those who are uncomfortable using technology will experience many problems (Zhang, 

Zhao, Zhou & Nunamaker, 2004). New technologies will require time and training in 

order to take full advantage of its capabilities. Thus, learners will be taking courses in 

technology before they begin their course of choice. Internet delivery can sometimes 

frustrate learners because of browser or bandwidth limitations. This can lead to slower 

performance of sound, video and graphics and so the content and design of some online 

learning courses is quite basic. Unlike traditional classroom learning where feedback is 

usually immediate, some online learning platforms do not provide immediate feedback 

to students. This can cause frustration, anxiety and confusion (Zhang, Zhao, Zhou & 

Nunamaker, 2004). 

1.3 Online learning courses Vs. traditional classroom learning (TCL) 

Advances in technology since the 1990s have led to an increase in learning and teaching 

using information and communication technology (ICT) (Rodriquez, Ooms & 

Montanez, 2008). Online environments enable geographically remote individuals to 

take part in collaborative learning without either time or space constraints (Brandon & 

Hollingshead, 1999). Online learning provides students with an opportunity to access 

higher education that in normal circumstances would be unable to attend traditional 

courses due to employment, responsibilities or expenses (Hannay & Newvine, 2005). 
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Nichols (2003) suggests that online learning needs to enhance the teaching and learning 

process, rather than just be used as a flexible delivery medium. 

In a study by Favretto, Caramia and Guardini (2005), the results illustrated that online 

learners must be active in assimilating as much knowledge as possible to reach a high 

level of expertise and to attain good grades. They must also take part in and complete 

many activities together online; thereby increasing their understanding of the concepts 

they are learning. The researchers suggest that traditional based students may in this 

same learning situation assume a passive role in a form of dependence on the teacher. 

Favretto et al. (2005) also found that on average, the online learners' grades were as 

good, if not better than the marks of the traditional based students. 

Turner and Crews (2005) highlighted the importance of the availability of different 

types of online communications to the learners and teachers. Comparing online and 

traditional educational settings, Turner and Crew (2005) suggest that online 

communications forces all students to voice their opinions and contribute to 

discussions, whereas within traditional classroom learning, some learners may never 

contribute to discussions. Due to the anonymity of some online communications where 

students can be known by student numbers, students may also feel more equality with 

the teachers while contributing to discussions. Christopher, Thomas and Tallent 

Runnels (2004) found that students who were involved in online learning created more 

thoughtful responses to discussions primarily because these students had more time to 

think about and structure their opinions in accordance with what they had previously 

learned whereas in traditional classroom based learning, students often blurted out 

responses without thinking about their answers. Turner and Crews (2005) state that 

although online learning environments require teachers and instructors to facilitate 

extensive written communications, respond to discussions, evaluate students work 

continuously and working hours are long, the advantage is that the learning 

experienced appears more profound and the discussions seem broader and wider. 
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As online learning courses have proliferated, questions have been raised about the 

effectiveness of this type of learning in comparison to the traditional classroom learning 

style. There has been extensive speculation about different factors that may make 

online learning less effective than traditional classroom learning for students. Carr 

(2000) suggests that the lack of face-to-face interaction between students and teachers or 

among the students can be detrimental to the students learning and the success of an 

educational program. However, the research outlined below emphasises the success of 

online learning. 

Neuhauser (2002) investigated two sections of the same course; one section was in an 

online learning format and the other was traditional classroom learning. The two 

sections were taught by the same instructor and the same materials were used for both 

sections. This study revealed that both groups of students had the same retention rate 

of 84%. The average test score for the online learning group was 88.1 %, and 86.2% for 

the traditional classroom based group. The mean final grade for the onl:ine learning 

students was 3.5 and 3.35 for the classroom based group. Test scores and final grades 

were both higher for the online cohort but not significantly higher. 95% of the online 

learning students thought that the online course was as effective, if not more effective, 

than the more traditional based classroom learning. 

In a similar study in 2006 by Aivazidis, Lazaridou and Hellden, traditional and 

webbased versions of an environmental education program were compared in order to 

determine the effectiveness of each program in raising knowledge and attitudes of 

environ.mental issues. The research illustrated that there was a significant difference in 

the scores of the students who received the web based instruction and those students 

who received traditional instruction with the web based group outscoring their 

traditional counterparts. Aivazidis et al. (2006) found that the effective use of ICT in a 

supplementary manner to hands on teaching would benefit the curriculum. 
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Student achievement in online learning was discussed by Schacter (1999). Schacter 

found that there was an increase in student's final examinations scores when Online 

Learning was implemented into traditional classroom learning and summarizes that 

students may learn more quickly when using Online Learning. 

Online learning can be challenging for both teachers/instructors and students. 

Teachers can sometimes have a negative view of online learning because there is a need 

for intensive faculty preparation. Shaw and Young (2003) compared an online learning 

course and a face-to-face learning course and found that the online course required 30% 

more effort from the teacher/ instructor than the equivalent face-to-face course. In some 

cases, there can also be a lack of two way communication. It can be difficult to track 

student progress and there is a loss of hands-on demonstrations which are critical for 

learning. Coomey and Stephenson (2001) stress the importance of constant support and 

feedback from teachers on an online learning course. If students do not receive this 

support, they will not experience effective learning. 

According to Kirn (2004), online learning is opening windows to more educational 

opportunities for students worldwide. Many of these opportunities are fully accredited 

courses offered by major universities. 

1.4 Online learning courses in Higher Education 

An online degree is a term used to refer to a degree program that is completed online 

rather than by attending traditional classroom lectures. An online degree allows 

students to complete all relevant course work, tests, examinations and assignments over 

the internet so the student does not even have to leave their home. According to Learn 

Source (2008) in the past, online degrees were not regarded with the same value and 

esteem as traditional classroom based degree programs. However, nowadays, online 

degrees are accepted by most colleges and universities and also by the majority of 
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employers when they hold the same merits and accreditations as traditional colleges 

and universities. 

In the last five to ten years, online degrees have become enormously popular and 

enrolment in online degree programs has been increasing by 30% each year. MIT's 

attempt to offer all traditional classroom learning courses as online learning courses has 

illuminated to other academics, the importance of Online learning as a method of 

teaching (Wu, Tsai, Chen, & Wu, 2006). According to Allen and Seamen (2004), online 

learning opportunities are rapidly expanding in higher education. Recently, numerous 

degree, Masters and PhD courses have been made available online (Allen & Seaman, 

2005). More than 75% of all universities and colleges in the United States are now 

offering some kind of online degree programs. 

Online learning is becoming popular in Ireland also. For example, the highly regarded 

Irish Higher Education and Training Awards Council (HETAC), currently accredit a 

small number of online degree programs such as the BA (Honours) in Applied Social 

Studies (Disability) in Open Training College and the Higher Diploma in Arts in 

Primary Education and M.Sc. Pharmaceutical Medicine in Hibernia College. HETAC 

award equivalent accreditations in face-to-face programs such as the BA (Honours) in 

Applied Social Studies in Waterford Institute of Technology and Higher Diploma in 

Education (Primary Teaching) in Froebe! College of Education. 

Russell (1999) states that students who take part in online courses perform as well as 

their face-to-face counterparts. Russell refers to this as the "No Significant Difference 

Phenomenon". Zhao, Let, Yan, Lai, and Tan (2005) found that since 1998, the quality of 

online learning has improved dramatically and may eventually lead to better outcomes 

than traditional face-to-face lectures. 

_______________ Page 
14 



In a study by Strickland and Butler (2005), the researchers found that 58% of students 

who were beginning an online course held positive attitudes towards online learning. 

On completion of the same online course, 83% of students had positive attitudes 

towards online learning. Santally (2005) found that students who had taken part in 

online learning were satisfied with the level of their learning and 81 % would prefer not 

to go back to traditional methods of learning. Samarawickrema (2005) found that 

independent learners experienced some problems with time management but the main 

reason for students' negative attitudes towards online learning is due to a lack of 

computer skills and poor accessibility to computers (McMahon, Gardner, Gray & 

Mulhern, 1999). Cheurprakobkit, Hale and Olson (2002) also found that lacking the 

required technical skills can become a barrier to online learning. Similarly, Stokes 

(2003) found that students who felt more at ease using the internet were more likely to 

be satisfied with their online learning experience than students who were not 

comfortable using the internet. Wright (1999) found that in some cases, students who 

took part in an online learning course were more satisfied with their learning 

experience than students who took part in a face-to-face course. 

According to Hannay and Newvine (n.d.), some students prefer online learning because 

it allows them to balance study with other commitments. Furthermore, students believe 

that they acquire a higher standard of education through online learning and they do 

not consider choosing online learning over face-to-face education to be a sacrifice in 

quality. 

However, whether or not students enroll on an online course rather than a face-to-face 

course largely depends on the marketplace. The perception of online learning in the 

marketplace will determine the future of online learning (Bernard et al. 2004). 
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1.5 Attitudes towards online learning in primary school teaching 

According to the Department of Education and Science (2009) and Eirjobs.ie (2009) there 

are currently five Colleges of Education in Ireland which offer recognised qualifications 

for primary teaching; The Church of Ireland College of Education, St. Patricks College, 

Mary Immaculate College, Froebel College of Education and Colaiste Mhuire: Marino 

Institute of Education. These colleges offer full-time courses which lead to a Bachelor of 

Education degree and are all face-to-face courses. Graduates of the courses above are 

now competing for primary school teaching jobs with graduates of an on-line primary 

teacher training course; Hibernia College's Higher Diploma in Arts in Primary 

Education. This online course is accredited and fully recognised by the Department of 

Education and Science. 

Hibernia College's Higher Diploma in Arts in Primary Education was originally 

developed to address the shortage of qualified teachers in Irish primary schools. The 

main goal of the online course was to encourage more people to consider primary 

school teaching as a profession by offering a more flexible study option. The course is 

now in its fifth year and has grown to a point where it is now the leading supplier of 

primary school teachers in to Irish primary schools. According to Hibernia College 

(2008), graduates of the Higher Diploma in Arts in Primary Education are highly 

regarded by the teaching community. 

The present study focuses on the attitudes of principals (primary school recruiters) to 

recruiting graduates from both the traditional classroom based course such as the 

course offered by Froebe! College and the online course offered by Hibernia College. 

The present study also aims to uncover the attitudes of teachers working with 

colleagues from the two types of courses. 
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1.5.1 Primary School Teachers 

Online learning can be challenging for both teachers/ instructors and students. Teachers can 

sometimes have a negative view of online learning because there is a need for intensive faculty 

preparation. Shaw and Young (2003) compared an online learning course and a face-to-face 

learning course and found that the online course required 30% more effort from the 

teacher/instructor than the equivalent face-to-face course. In some cases, there can also be a 

lack of two way communication. It can be difficult to track student progress and there is a loss 

of hands-on demonstrations which are critical for learning. Coomey and Stephenson (2001) 

stress the importance of constant support and feedback from teachers on an online learning 

course. If students do not receive this support, they will not experience effective learning. This 

finding will also add to the negative attitude that some teachers have towards online learning. 

Most of the research available regarding teachers and online learning focuses on the difficulties 

teachers experience when trying to change from traditional ways of teaching and teach online. 

Although this information is important and may affect teachers attitudes towards online 

learning as a whole, the present study focuses on the attitudes of teachers who are online course 

graduates or traditional classroom graduates and teachers working alongside online course 

graduates. 

According to Clarke (2008), student teachers are particularly proficient to comment on learning 

within online contexts and their enthusiasm for learning and education could serve to improve 

the quality of their own opinions and others opinions of online learning. Loughran (1999) states 

that teachers at all levels should be attuned to their students experiences of learning and so 

should be more open and accepting of less traditional types of learning such as online learning. 

Recent graduates of teaching degrees are more computer literate than ever before (Simpson et 

al. 1998). As graduates of teaching degrees are becoming more aware of the need and uses of 

computers in education, attitudes towards online learning graduates may change. 

The importance of better attitudes towards online learning does not only lie in attitudes 

towards online graduates but it could also bridge the divide between teachers and pupils in 

schools. 
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" ... the single biggest problem facing education today is that our Digital Immigrant instructors, 

who speak an outdated language (that of the pre-digital age), are struggling to teach a 

population that speaks an entirely new language" Prensky (2001, p. 38). 

1.5.2 Recruiter - Principal 

Although many studies have found that online learning can sometimes exceed face-to

face, some recruiters have worries that it is not as credible and not of the same quality 

as face-to-face learning (Carnevale, 2003). 

Adams and DeFleur (2005) found that applicants who held traditional degrees were 

preferred by recruiters than applicants who held a degree from blended or online 

learning. When respondents were asked to choose between an applicant with a 

traditional degree and an applicant with an online degree, 98% of recruiters chose the 

applicant who had undertaken the traditional degree. 85% of respondents stated that 

the main reason for choosing the applicant with the traditional degree was because they 

had reservations with earning degrees online. In a similar study by Flowers and Baltzer 

(2005), the research found that recruiters were "significantly less likely to hire an 

individual to either a tenure or non-tenure track position because his or her doctorate 

was earned online". (p. 37) 

Even within academic institutions, Defleur and Adams found that graduate admissions 

directors were biased when offering places on graduate programs. The research shows 

that even when all other application information is equal, applicants who had studied 

even partly online were less likely to be recommended for admission. Allen and 

Seaman (2005) also found that the primary obstacle to the success of online doctoral 

programs is that those evaluating the credentials of faculty applicants may consider 

online doctoral degrees substandard compared to face-to-face degrees. However, Allen 

and Seaman (2005) also mentioned that as online education becomes more prevalent, 

attitudes of recruiters may change. Although HETAC obviously hold these courses in 
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the same regard and research also suggests that online learning is at least as effective if 

not more effective as face-to-face learning (Russell, 1999), it would seem that many 

recruiters hold a hierarchy of perspectives in that they think online learning courses are 

inferior to face-to-face courses. 

1.6 The present study 

It is the purpose of the present study to investigate the change in attitudes predicted by 

Allen and Seaman in 2005. As the field of technology improves so too will online 

learning courses. Online learning courses today that make use of newer technologies 

such as podcasts, vodcasts, virtual teaching assistants, virtual environments and 

collaborative learning platforms may contribute to a change in attitudes towards online 

learning. Therefore it is important to research attitudes towards online learning in 

today's technologically advanced society. 

Hibernia College (2008) states that graduates of the Higher Diploma in Arts in Primary 

Education are highly regarded by the teaching community in Ireland. This study aims 

to uncover the truth behind this statement by focusing on the attitudes of principals 

(primary school recruiters) in recruiting graduates of online learning courses and 

traditional classroom learning courses. It will also study primary school teacher's 

attitudes towards graduates of online courses and online teacher training courses in 

particular. 

As Clarke (2008) suggests that teachers are particularly proficient to comment on learning 

within online contexts due to their enthusiasm for education and Simpson et al. (1998) states 

that teacher training graduates today are much more computer literate than ever before, the 

present study also aims to discover whether computer experience, age and gender of teachers 

and principals will have an effect on attitudes towards online learning and online learning 

graduates. 
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1.7 Research questions 

Are primary school teachers and principals attitudes towards online teacher training courses for 

the most part negative ones? 

Are online learning courses in particular online teacher training courses seen as inferior to 

traditional/ classroom learning courses? 

Will demographical information of primary school teachers and principals such as age, gender 

and computer experience effect participants attitudes towards online learning? 

1.8 Hypotheses 

HI - Primary school teachers will have a hierarchy of perspectives towards qualifications 

obtained online and offline, and will consider those obtained offline to be superior to those 

obtained entirely through online learning. 

H2 - Primary school principals/recruiters would choose a person with a qualification from a 

traditional classroom learning course over a person with an equivalent online learning course 

qualification when experience and other educational achievements are controlled for. 
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2. Methodology 

2.1 Participants 

Purposive sampling was used in order to select participants. 84 participants took part 

in the study. Participants were divided into two groups; teachers and principals. 48 

(57%) participants were teachers and 36 (43%) were principals. 21 (25%) participants 

who took part in the study were male, 61 (73%) participants were female and 2 (2%) 

participants did not disclose their gender. All participants were aged 18 years and over 

(see Table 1 below). 

Table 1: Participant Ages 

Age 

Age range 18-25 26-35 36-45 46-55 56+ 

Amount of participants 10 (11.9%) 27 (32.1 %) 16 (19%) 17 (20%) 14 (16.7%) 

2.2 Materials 

The attitudes towards online learning survey was created and compiled by the 

researcher with the view of ultimately supporting/ rejecting the hypotheses. Existing 

research was considered in creating the survey. The survey was divided into four parts; 

demographics, principal specific / teacher specific questions, online learning experience 

and attitudes towards online learning scale. 

The attitudes towards online learning scale consisted of nine statements and the 

participant was required to rate each statement on a Likert scale. Each response was 

weighted with a score from 1-5, depending on the negativity/ positivity of the response. 

An overall score was assigned to each participant on the scale, ranging from 0-45. A 
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higher score represented a more negative attitude towards online learning. 

2.3 Procedure 

A survey design was employed, using a between participant comparison of primary 

school teachers and recruiters. The data collected provided both quantitative and 

qualitative data. 

2.3.1 Pilot study 

A pilot study was carried out prior to the study in order to identify any unforeseen 

complications with the Attitudes towards Online Learning Questionnaire. Three 

participants from each group took part in the pilot study. The Attitudes towards Online 

Learning Questionnaire was originally created using Google Forms. The pilot study 

participants found this software to be difficult to use and the researcher also discovered 

that scoring questionnaires in this format was unnecessarily complicated. Some 

questions on the questionnaire were reviewed in light of the participant's feedback. The 

researcher also found that some answers were not appropriate to the question and so 

these were updated and reviewed. The participants agreed that 15-20 minutes was an 

adequate indication of how long it would take to complete the survey. 

The Attitudes towards online Learning questionnaire was reviewed and all issues that 

were identified during the pilot study were resolved before data collection began. 

2.3.2 Attitudes towards Online Learning Survey (Appendix B) 

The Attitudes towards online learning questionnaire was administered in an online 

setting. Each participant gave their consent prior to participating in the study by 

clicking "consent" on the first page of the survey (Appendix A). The participants were 

briefed on the purpose of the study, and how the study was to be conducted before the 

study began. The participants had an unlimited amount of time to complete the 

questionnaire and were informed that withdrawal from the study was possible at any 

stage during or after the data collection. The participants were requested to answer all 
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questions on the Attitudes towards online learning questionnaire, however it was 

stated, clearly, to each participant that questions can be left unanswered if the 

participant wishes. Help was offered by the researcher for any problems that may have 

arisen throughout the course of the survey by means of email. When the surveys were 

completed, participants were debriefed (Appendix C). 

2.4 Ethics 

Before data collection commenced, a research proposal was put before the IADT 

Department of Learning Sciences Ethics Committee. Any concerns raised were 

examined and rectified and approval was granted. Only participants who gave consent 

were allowed to partake in the study. Those who did not give consent were directed to 

the last page of the study and asked to exit the survey. The online survey ensured 

anonymity and confidentiality of participants during and after the data collection 

process. There were no known risks to participants. A brief and debrief were presented 

to participants before and after the study. 
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3. Results 

After data collection, raw scores were inputted into SPSS for statistical analysis. 

Statistics such as Mann Whitneys, Kruskal-Wallis', and correlations were used to test 

the hypotheses and address the research questions. The descriptive statistics are 

illustrated below in the form of pie charts, bar charts and scatter plots. 

3.1 Education status 

Figure 1 describes the education status of participants. 64 (76 % ) participants were 

traditional classroom graduates. 3 (4%) participants were online course graduates. 5 

(6%) participants were current traditional classroom students, 1 (1 % ) participant was a 

current online student and 11 (13%) participants provided no answer. 

The current online student and current classroom student response options were 

originally included with the intention of having participants from online and classroom 

based teacher training courses. However, due to recruitment difficulties, students were 

omitted from the study. Any responses that indicate current student status reflect 

teachers/principals in further professional development. 

Education 

■ Current Online Student 

Online Course Graduate 

■ No Answer 

Figure 1: Education Status 

■ Current Classroom student 

■ Traditional Classroom graduate 
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3.2 Principals/ Recruiters 

This section reports the findings from the questions in the survey that were designed 

specifically for primary school principals/recruiters. 

3.2.1 Familiar with Hibernia 

34 (94 % ) principals reported being familiar with the online teacher training course 

provided by Hibernia College. 2 (6%) participants were not familiar with the course in 

Hibernia College. 

Familiar with Hibernia Course 

■ Yes ■ No 

Figure 2: Principals Familiar with Hibernia Course 
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3.2.2 Employed online graduate 

17 (47%) principals reported that they had employed a graduate of the Hibernia online 

teacher training course. 19 (53%) principals had not employed a graduate of the 

Hibernia online teacher training course. 

Employed Hibernia Graduate 

■ Yes ■ No 

Figure 3: Employed Hibernia graduate 
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3.2.3 Consider online as qualified 

19 (54%) principals who completed the survey would not consider an online graduate 

to be as qualified as a traditional classroom graduate. 16 (45%) principals thought 

online graduates were as qualified as traditional classroom graduates. No principals 

considered online graduates to be more qualified than traditional classroom graduates. 

1 (1 % ) principal did not respond. 

Consider Online Graduate as 
qualified 

■ Yes ■ No ■ No answer 

1% 

Figure 4: Principals consider online graduate as qualified as traditional graduate 
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3.2.4 Recruitment 

19 (53%) principals stated that they would recruit a traditional graduate before 

recruiting an online graduate. 13 (36%) principals consider both graduates equal. 1 (3%) 

principal would recruit an online graduate before recruiting a traditional graduate and 

3 (8%) principals did not respond. 

Would recruit a Traditional Graduate 
before recruiting an Online Graduate 

■ Yes ■ No, they are equal No, the online graduate ■ No answer 

Figure 5: Recruitment 
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3.3 Teachers 

This section reports the findings from the questions in the survey that were designed 

specifically for primary school teachers. 

3.3.1 Where teachers have trained? 

13 (27%) participants trained in St. Patricks College, 10 (21 % ) participants did their 

training in Froebe! College of Education, 8 (17%) participants studied in Mary 

Immaculate College, 6 (13 % ) participants trained in Colaiste Mhuire, Marino Institute of 

Education, 3 (6%) participants did their training in Hibernia College, 3 (6%) participants 

in another college within Europe, 3 (6%) participants in a college outside of Europe and 

2 participants trained in Church of Ireland College of Education. 

As Hibernia was the only online college, in total 3 (6%) participants completed their 

teacher training online and 45 (97%) trained in traditional colleges of education. 

Where teachers have trained 

4% 

Figure 6: Where teachers have trained 
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3.3.2 Do teachers know where their colleagues trained? 

42 (87%) teachers surveyed were aware where their colleagues had done their teacher 

training while 6 (13%) teachers were not aware where their colleagues had trained. 

Do teachers know where their 
colleagues trained? 

■ Yes ■ No 

Figure 7: Do teachers know where their colleagues trained? 
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3.3.3 Familiar with Hibernia's online teacher training course 

38 (79 % ) teachers surveyed were familiar with Hibernia' s online teacher training course 

while 10 (21 % ) teacher participants were not familiar with it. 

Familiar with Hibernia 

■ Yes ■ No 

Figure 8: Teachers familiar with Hibernia 
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3.3.4 Did any of the teachers' colleagues train in Hibernia College? 

34 (71 % ) teachers stated that they did have colleagues that had done their teacher 

training in Hibernia College. 13 (27%) had no colleagues that were Hibernia graduates. 

1 teacher did not know whether any of their colleagues did their training in Hibernia 

College. 

Did any of the teachers' colleagues 

train in Hibernia College 

■ Yes ■ No Do not know 

2% 

Figure 9: Did any of the teachers' colleagues train in Hibernia College? 
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3.3.5 College determines qualihJ of teaching? 

26 (54 % ) teachers surveyed did not think that the institution that teachers train in 

determines teaching standards and 20 (42%) teachers thought it did determine teaching 

standards. 2 (4%) teachers did not respond. 

Do teachers think that where 
teachers have trained determines 

teaching standards? 

■ Yes ■ No No answer 

4% 

Figure 10: Training determines teaching standards 
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3.3.6 Are online graduates as qualified as traditional course graduates 

21 (44%) teachers stated that online course graduates are as qualified as traditional 

course graduates. 26 (54 % ) teachers thought online course graduates were not as 

qualified as traditional course graduates. 1 (2%) teacher did not respond. 

Are online course graduates as 
qualified as traditional course 

graduates? 

■ Yes ■ No ■ No answer 

2% 

Figure 11: Are online graduates as qualified as traditional course graduates? 
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3.4 Online Learning 

Within the online learning section of the survey, all participants were asked questions 

regarding their use of computers and the internet as a learning tool. 

3.4.1 Comfort using computers 

62 (74%) participants were mostly comfortable when using computers. 16 (19%) 

participants were somewhat comfortable using computers. 4 (5%) participants were 

uncomfortable using computers. 2 (2%) participants did not respond. 

Comfort using Computers 

■ Mostly Comfortable ■ Somewhat Comfortable 

Somewhat Uncomfortable ■ Mostly Uncomfortable 

■ No answer 

Figure 12: Comfort using computers 
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3.4.2 Motivation to learn 

46 (55%) participants rated their motivation to learn computer related tasks as Good. 22 

(26%) participants rated their motivation as Excellent. 13 (16%) participants rated their 

motivation as Fair and 1 (1 %) participant rated their motivation as Poor. 

2 (2%) participants did not answer. 

Motivation to learn computer 
related tasks 

■ Poor ■ Fair ■ Good ■ Excellent ■ No answer 

2% 1% 

Figure 13: Motivation to learn computer related tasks 
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3.4.3 Used a collaborative learning platform 

28 (33 % ) participants had previously used a collaborative learning platform as part of a 

class. 53 (63%) participants had no experience using collaborative learning platforms. 

3 ( 4 % ) participants did not respond. 

Have used a collaborative learning 
platform as part of a class 

■ Yes ■ No ■ No answer 

4% 

Figure 14: Have used a collaborative learning platform as part of a class 
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3.4.4 Collaborative learning platforms helpful 

Of the 28 participants who had previously used collaborative learning platforms, 15 

(53%) found them to be very helpful, 10 (36%) found them to be moderately helpful and 

3 (11 % ) found them to be a little helpful. No participants (0%) found collaborative 

learning platforms to be of no use to their learning. 

Are learning platforms helpful to 
your learning? 

■ Very Helpful ■ Moderately helpful ■ A little helpful ■ Not helpful 

11% 0% 

Figure 15: Are learning platforms helpful to your learning? 
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3.4.5 Experience of Online Learning 

46 (55%) participants out of 84 had previously taken a course that was conducted 

primarily online. 

Taken a course conducted online 

■ Yes ■ No ■ No answer 

3% 

Figure 16: Taken a course conducted primarily online 
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3.5 Online Learning Experience 

Participants that answered 'yes' to the final question of the previous section, 'Have you 

ever taken a course that was conducted primarily online', were asked some further 

questions regarding their online learning experiences. The responses of those 

participants are outlined below. 

Participants that had not previously taken an online course were directed straight to the 

final section of the survey as the online learning experience section was not applicable. 

3.5.1 Amount of courses taken primarily online 

Of the 46 participants that had previously taken a course online, 11 (24 % ) had taken 1 

course online, 16 (35%) had taken 2 courses online, 8 (17%) had taken 3 courses online 

and 11 (24 % ) had taken 4 or more courses online. 

Amount of online courses taken 

■ 1 ■ 2 3 ■ 4 or more 

Figure 17: Amount of courses taken online 
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3.5.2 Satisfaction with online course 

36 (78%) participants were satisfied with the online courses taken while 10 (22%) 

participants were dissatisfied with the online courses they had taken. 

Satisfaction with Online Courses 

taken 

■ Completely dissatisfied ■ Mostly dissatisfied ■ Somewhat dissatisfied 

■ Somewhat satisfied ■ Mostly satisfied 

0% 

■ Completely satisfied 

Figure 18: Satisfaction with online courses taken 
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3.5.3 Factors least liked regarding online courses 

Participants were asked what they liked least about taking a course online. Limited 

face-to-face interaction was the most frequent response with 46 % of participants. 25 % of 

participants stated that reliance on their own self discipline was what they liked least 

about online courses. 13 % of participants liked the online delivery methods least, 7% of 

participants dislike spending time on the computer, 7% of participants dislike having 

less need to go to campus and 2% of participants do not like the flexibility of study 

location. 

50% 

40% 

30% 

20% 

10% 

0% 

Factors least liked 

Figure 19: Factors least liked regarding online courses 
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3.5.4 Factors most liked regarding online courses 

Flexibility of study time was the most frequent response (50% of participants) when 

participants were asked what they like most about learning online. 27% of participants 

most liked the flexibility of study location, 9% of participants liked having less need to 

go to campus, 6 % of participants most liked the reliance on their own self discipline, 4 % 

of participants liked the online delivery methods and 4% of participants liked spending 

time on the computer. 

Factors most liked 

50% 

40% 

30% 

20% 

10% 

0% 

Figure 20: Factors most liked regarding online courses 
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3.6 Attitudes towards online learning 

All participants answered were asked to complete the following section on attitudes 

towards online learning. The section begins with some individual questions and 

subsequently contains the Attitudes towards online learning scale. 

3.6.1 Opinions on standard variance between online and classroom courses 

Figure 21 shows participants' opinions on whether or not there is a difference in 

standard between online and classroom courses. 15 (18%) participants disagree that 

courses delivered entirely online meet the same quality standards as classroom courses. 

32 (38 % ) participants tend to disagree. 18 (21 % ) participants tend to agree with the 

statement, , 8 (10%) participants agree and 7 (8 % ) participants do not know . 4 (5 % ) 

participants did not respond. 

Courses delivered entirely on line meet 
the same quality standards as 

classroom courses 
■ Disagree 
■ Tend to Agree 
■ Do not know 

. ' . ' 5% 

•• 
■ Tend to Disagree 
■ Agree 

■ No answer 

Figure 21: Opinions on standard variance between online and classroom courses 
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3.6.2 Preference when choosing a course 

When choosing a new course to study, 59 (70%) participants would prefer a face to face 

course over an online learning course. 19 (23%) participants would choose an online 

course and 6 (7%) did not respond. 

Preference when choosing a course 
■ Online Course ■ Face to Face Course 

Figure 22: Preference when choosing a course. 
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3.6.3 Advise a fellow student to study online 

71 (85%) participants stated that they would advise a fellow student/ colleague to take a 

course online if the topic was of interest to him/her. 7 (8%) would not advise online 

study to a fellow student/ colleague and 6 (7%) did not respond. 

Would advise fellow 
student/colleague to 
take an online course 

■ Yes ■ No ■ No answer 

Figure 23: Advise a fellow student/colleague to study online 
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3.6.4 Attitudes towards online learning scale 

Figure 24 shows participants' scores on the attitudes towards online learning scale. The 

scores range from 7 to 42 with a mean of 27.68 and a standard deviation of 5.27. The 

highest possible score, 45, suggests very negative attitudes towards online learning. 

Likewise, a low score represents a more positive attitude. 

Attitudes towards Online Learning 
45 
40 ♦ 

35 
30 

QI ... 25 
0 
u 20 Ill 

15 ♦Score 

10 

5 • 
0 

0 20 40 60 80 

Participant 

Figure 24: Attitudes towards online learning 
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3.6.5 Difference between teachers and principals attitudes towards online learning 

A Mann Whitney test illustrated no statistical significance between teachers' 

(rnean=36.90) and principals' (mean-=45.37) attitudes towards online learning scores 

(U=616.500, N1=46, N2=34, p=.106, two-tailed). 

3.6.6 Comfort with Computers and Attitudes towards online learning 

A significant negative correlation was found between attitudes towards online learning 

scores and comfort with computers (rs=-.185, N=80, p= .050, one-tailed). 

3.6.7 Taken an online course and Attitudes towards online learning 

A Mann Whitney statistical test revealed that there was a significant difference in 

attitudes of participants who had previously taken an online course (mean=33.8) and 

those participants who had not (rnean=47.7) (U=S00.500, N1=44, N2=35, p=.008, two

tailed). 

3.6.8 Age and Attitudes towards online learning 

A Kruskal-Wallis statistical test revealed that there was no significant difference with 

regard to the effect of age on attitudes towards online learning X2 (4, N=80)= 2.588, 

p=0.629. 

3.6.9 Used collaborative learning platform and Attitudes towards online learning 

A Mann Whitney statistical test revealed that there was no significant difference in 

attitudes of participants who had previously used a collaborative learning platform and 

those participants who had not (U=672.500, N1=28, N2=51, p=.670, two-tailed). 
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3.6.10 Principals 

A Mann Whitney statistical test revealed that there was no significant difference 

between the attitudes towards online learning of principals that were familiar with 

Hibernia' s online teacher training course and principals who were unfamiliar with 

Hibernia's online teacher training course (U=23.500, N1=34, N2=2, p=.467, two-tailed). 

A Mann Whitney statistical test between principals that had employed a Hibernia 

graduate and the attitudes towards online learning scale score showed that there was 

no significant different in scores of those principals who had employed a Hibernia 

graduate and those who had not (U=122.000, N1=17, N2=19, p= .209, two tailed). 

A Mann Whitney statistical test between principals' opinions of online and traditional 

graduates and the attitudes towards online learning scale score showed that there was 

no significant difference in scores of those principals who thought that online graduates 

were as qualified as traditional graduates and those who did not (U=126.000, N1=l6, 

N2=19, paa:: .388, two tailed). 

A Mann Whitney statistical test between principals' recruitment of teachers and the 

attitudes towards online learning scale score showed that there was a significant 

different in scores of those principals who would recruit a traditional graduate before 

recruiting an online graduate and those principals who would not. Principals who 

would recruit traditional graduates before recruiting an online graduate scored 

significantly higher on the attitudes towards online learning scale indicating a negative 

attitude towards online learning (U=30.500, N1=19, N2=13, p=.000, two-tailed). 
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3.6.11 Teachers 

A Mann Whitney statistical test between where teachers have trained and their attitudes 

towards online learning scale score showed that there was a significant different in 

scores of teachers who trained in a traditional teacher training course and teachers that 

trained online. Teachers who trained in a traditional teacher training course had 

significantly higher scores on the attitudes towards online learning scale indicating a 

negative attitude towards online learning (U=8.00, Ni=45, N2=3, p=.011, two-tailed). 

There was no significant difference between the attitudes towards online learning of 

teachers that were familiar with Hibernia' s online teacher training course and teachers 

who were unfamiliar with Hibernia's online teacher training course (0=178.500, N1=38, 

N2=10, p=.770, two-tailed). 

A Mann Whitney statistical test between whether teachers believe that online course 

graduates are as qualified as traditional course graduates and attitudes towards online 

learning scale score showed that there was a significant different in scores of teachers 

who believe that online graduates are as qualified and those teachers who believe that 

online graduates are not as qualified. Teachers who did not believe online graduates 

were as qualified as traditional course graduates had significantly higher scores on the 

attitudes towards online learning scale indicating a negative attitude towards online 

learning (U=165.000, N1=21, N2=26, p=.021, two-tailed). 

The results have now been reported and will be analyzed and discussed in the next 

section. 
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4. Discussion 

4.1 Summary of results 

The purpose of this study was to investigate primary school principals' and teachers' 

attitudes towards online learning, in particular their attitudes towards teaching 

qualifications obtained online. Hypothesis 1 stated that primary school teachers will 

have a hierarchy of perspectives towards qualifications obtained online and offline. A 

hierarchy of perspectives would mean that primary school teachers would place 

qualifications obtained online and offline in a particular order, depending on which 

they consider to be the superior. The results suggest that primary school teachers do, in 

fact, have a hierarchy of perspectives towards qualifications obtained online and offline, 

and consider qualifications obtained offline superior to those obtained entirely through 

online learning. The researcher discovered that participants who trained in traditional 

teacher training colleges scored significantly higher than participants who had trained 

online on the attitudes towards online learning scale indicating a more negative attitude 

towards online qualifications. 

Fifty four per cent of teacher participants stated that online course graduates are not as 

qualified as traditional course graduates. Furthermore, teacher participants who 

believed that online graduates are not as qualified as traditional graduates scored 

significantly higher on the attitudes towards online learning scale once again indicating 

a more negative attitude. 

The above attitudes of the teacher participants towards online qualifications are 

negative ones. However, previous research has suggested that online learning could 

produce equivalent qualifications to traditional learning (Neuhauser, 2002; Turner & 

Crews, 2005; Christopher, Thomas & Tallent Runnels, 2004). 
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Despite the negative attitude towards online learning exposed in the present study, fifty 

four percent of teacher participants did not think that teacher training determines an 

individuals' standard of teaching. 

Results supported the hypothesis stating that principals would choose a person with a 

qualification from a traditional style course over a person with an equivalent online 

style course qualification when experience and other educational achievements are 

controlled for. Fifty three percent of principals stated that they would recruit a 

traditional course graduate before recruiting an online course graduate. In addition to 

the above finding, principals that would recruit traditional course graduates before an 

online course graduate scored significantly higher on the attitudes towards online 

learning scale, indicating a more negative attitude towards online learning. 

Fifty four percent of principals did not consider an online graduate to be as qualified as 

a traditional teacher training graduate. However, there was no significant difference 

between the scores of principals who thought that online graduates were as qualified as 

traditional course graduates and those that did not, on the attitudes towards online 

learning scale. 

The findings of the present study support the research of Adams and DeFleur (2005) 

who found that 98% of recruiters chose the applicant who had completed a traditional 

course degree rather than applicants who held online course degrees. 

Although the present study revealed that there was no significant difference between 

the attitudes of teachers and principals towards online learning, in general principals 

did score lower than teachers on the attitudes towards online learning scale. 'Ihis 

would indicate that principals may have slightly more positive attitudes towards online 

learning than teachers. This could be due to principals being more aware of where 

teaching staff have obtained teaching qualifications with 94 % of principals being 

familiar with Hibernia College's teacher training course. 
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Interestingly, 78 % of participants who had previously taken an online course were 

satisfied with the online learning experience. The present study discovered that those 

participants who had taken an online course scored significantly lower on the attitudes 

towards online learning scale indicating a more positive attitude towards online 

learning. 

Although there was also no significant difference between age groups on the attitudes 

towards online learning scale, an interesting finding was the relationship between the 

attitude towards online learning score and comfort using technology tools. Participants 

who were uncomfortable using technology tools possessed more negative attitudes 

towards online learning. According to James (2007), to take full advantage of the 

capabilities of online learning, students require training and experience. This may 

account for the negative attitudes towards online learning of participants who are 

uncomfortable using technology. 

4.2 Implications 

As online learning is becoming more prevalent, attitudes towards online learning 

should be positive especially because Hibernia (2008) report supplying the largest 

number of primary school teachers to schools in Ireland. However, from the findings of 

the present study, it is apparent that this is not the case. This study does not give us 

indication of change but it does provide evidence of negative attitudes. 

Despite Hibernia College's Higher Diploma in Arts in Primary Education being fully 

accredited by the awarding body, HETAC, participants still hold a hierarchy of 

perspectives, believing that graduates from traditional courses, are more qualified than 

graduates from Hibernia College. If online and face to face teacher training 

qualifications are equivalent, the difference in attitudes discovered in the present study 

should not exist. Perhaps there is a need for Hibernia College to raise awareness of the 

course accreditation and to promote the success of their graduates. 
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Fifty three percent of principals stated that they would recruit a traditional course 

graduate before recruiting an online course graduate. This may have great 

consequences for students who are currently enrolled in online education. Despite, 

Hibernia and Froebe! holding the same accreditation, principals are more likely to hire 

graduates from traditional classroom based courses. This is a disappointing finding 

and perhaps more information should be available to principals when hiring applicants. 

An interesting finding of the present study is that those who have previously taken 

online courses have more positive attitudes towards online learning. Perhaps, to reduce 

this prejudice of online learning, it should be compulsory for teachers and principals to 

take part in some sort of online learning provided by the Department of Education and 

Science. 

This relates to next interesting finding which is that those participants who were 

comfortable using computers had more positive attitudes towards online learning. It is 

possible that the participants who had previously taken online courses are the 

participants who are more comfortable with computers. It is important that all teachers 

are comfortable using computers because the digital divided between students and 

teachers that Prensky (2001) speaks about will only widen as time passes. And so the 

findings of this study have more implications for school teachers than the researcher 

had initially envisaged. 

4.3 Limitations of research 

The original intention of the research was to study three groups of participants; 

students, teachers and principals. Gaining access to students in teacher training colleges 

proved too difficult within the allocated time frame and subsequently, student attitudes 

were omitted from the study. 

The current research revealed differences in attitudes to teachers who were trained in 

an offline environment and those teachers who were trained in online environments. It 
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would have been interesting to research the attitudes of students from each institution 

in Ireland which offers a teacher training course. Some of these institutions may be 

more traditional in their opinions than others and perhaps a study of individual 

institutions would have revealed some interesting results with regard to attitudes 

towards online learning. In particular, it would have been very interesting to uncover 

the attitudes of teachers who completed the HETAC awarded Higher Diploma in 

Education (Primary Teaching) offered by Froebel as this course has the same 

accreditation as Hibernia College's Higher Diploma in Arts in Primary Education. 

4.4 Future research 

There are a number of different approaches that could have been taken when 

conducting this study. Many factors have been disregarded in the current study to 

avoid confounding variables and as a result of time constraints. However, these factors 

allow much room for further research on the subject of attitudes towards online 

learning. 

The present study revealed some interesting results about attitudes towards online 

learning. However, by studying only the teacher training sector in Ireland, the results 

are not generalisable to other group's attitudes towards online learning. Further 

research could explore differences in attitudes towards online learning between 

different institutions in Ireland. It would be interesting to investigate whether 

individuals studying different topics online such as computer science, international 

business etc. would have more positive views of online learning. 

Another aspect of this study which could be built upon is the use of VLEs in teacher 

training. It would be interesting to investigate if individuals who had used VLEs in 

second and third level education would have more positive attitudes towards online 

learning than individuals who had never used a VLE. Perhaps the use of VLEs as a 

secondary learning tool could inspire more confidence and competence in individuals 
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and this may lead to better attitudes towards online learning and more online courses 

being made available. 

To investigate the success of online courses such as Hibernia College's Higher Diploma 

in Arts in Primary Education, it would be necessary to study this course over a long 

period of time. A longitudinal study of these teachers training online that highlighted 

overall success rates would provide some solid evidence that online learning can be 

successful and these attitudes towards online learning may become more positive. It 

would also be interesting to implement some blended learning into Froebel Colleges' 

HETAC awarded Higher Diploma in Education (Primary Teaching) to evaluate the 

effects on teachers who are training and long term attitudes towards online learning. 

4.5 Conclusion 

The topic that this research has focused on is an important one as online learning is 

becoming more prevalent in society. This research aimed to reveal whether primary 

school principals and teachers had negative attitudes towards online learning, to 

uncover whether online teacher training courses were seen as inferior to the traditional 

classroom based courses and to disclose whether factors such as age, gender and 

computer experience affected the attitudes of primary school teachers and principals. 

The main aims of the study were to reveal if primary school teachers hold a hierarchy of 

perspectives towards qualifications obtained online and offline and to uncover whether 

primary school principals/ recruiters would choose a person with an offline 

qualification over a person with an online qualification. 

This research has shown that it is evident that there are negative attitudes towards 

qualifications obtained online in the education sector. It is important that the reasons for 

these attitudes are examined and highlighted. 
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Appendices 

Appendix A-Participant Consent 

Attitudes towards online learning 

1. Research information 

Dear partlapat:tt. 

This !.tl!tdy will 11x.T>lnine attitudas towards cn.ine lurm<5g. Tms AS<!>U'dl has been appr(l'\led bv the L6Df l!t lcs 
Committett. kl. .a pa.rtiopant, you arc .1c:..r.11d to ci:mpllll.e tlws :;.un,cy as effich:otly as P°"lb'a. 
The 11!$Ulb af Ws study will be k.ept !.'mcttf c0G1fxlmtial. The r.aw dab will be stored far c,ne, yeu· by the 
rescarclter, after whkh will b11 destroyed. No dau c~ cctc:d will he- rclca:;.cd with.out your prior written coa:.enl. The 

fomb:itro-11 ya11 provide will hne only vcur demoqnpht!: 1n10rmation acd not vour n.vMI on rt. 

Partlcq,atlOII I!. cocnph:t11iv voluntary. There 11re n,o apparent risks lo lhe partlclpa.nt from l.abnq part in the; s.tudy. 
Plea:;.11 conlact ma, th,a researcher, directly ll arah.a!IIJton~ 9 m111f.com or my !:upeivisu at marlOfl.pa!mff•#'l.'l.·dtJe l 
°f'III upenance llflV dl5comfort durin9 or .al'ter thee :..tody. Slm ilarlv If ·;,au wl!:h to r'!'filke •,our cal!'...e,nt to partlcl~te. 
eimiil <.UHi af th.e ~bov" add(r..SGS. 

The g form atloa colled11d th.rou.;h.aut th.is :;.tudv may be u5ed for l:cientillc and edl)Qtian,11 pW-iJO$CS. ft may ba: 
pr11~cmted/p,ubzh.Rd/reproduce.d 11:1 books &nd Jau·rnal artlcleis. Hcr_...cr, anOR)'miti, .gf piirtic:ip'31nt:. will n:m11in.. 

* 1. I have read and understand the information provided by the resean:her, I hereby 
ackn owledge the above Information and give my voluntary consent to participate In 
thi!i study. I understand that I may revoke my consent from the study at any time. 

0 I can■..t- tn pa.tUk■ 111 th:a rbJd,-

0 I da N:t .::a-o.ffnt m p■rt.aktl: In t.• • ■tudr 
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Appendix B -Attitudes towards online learning survey 

Attitudes towards online learning 

2. Demographic information 

1. Gender 

2.Age 

Ql.$-l! 

0 ld-~S 

0 :le- 4~ 

04~5! 

o!lfl+ 

* 3. Are you a 

0 ~t.Util't lr\ Tf1Hnb~ 

0 ili'L- • l' !id~ f,t11,:J1111' 

0 ,nrnirp' !d~I i-',tndpal 

4. Which of the following best describes vour current education status? 

o C:..m'■M cnlltte :lib..-d■tJt 

0 C:..urlltl'! e a2a*f0Ufn LCLII~■ 1lL~ •11f 

(:) anu,~. tUu nta .t■dui::atit 

0 ft.e , l al'liil dllhf.,,_- !>i!Hd ea,a• -.,n:11.iltli 

Q ~~d~ ~ t.:-cl v.'41. m•, iaJll ■.11,1■rl•11t■ af • Llu:.11U11t1 

Q 11;.t,;M; y ~<l!o::d ., .. 11·, r Lilm <1x;,<1rl-.e. el MJ.;~C~ 
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Attitudes towards online learning 

3. Principals/ Recruiters 

1. Are you familiar with Hibernia College's Higher Diploma in Arts in Primary 
Education? 

Q v•• 

2. Have you ever employed a Hibernia College graduate? 

Qvu 

3. Would you consider a graduate from an online teacher training course as qualified 

as a graduate from a classroom based teacher training course? 

Q 't••• lf•v hcn,t •11u qu1lll c Mhmt 

0 No, i <.c-. .:«1 ttl■ tl_,..,.-,_ Wsm COuiH ~•:!luiil■ 111111• ,_~llfla:5 

0 N~, I ~~.-~•• l "le erlln■ tuur:11■ ;,,•ilu-milt• ~•IIA■~ 

4. Would you give preference to a classroom based college graduate over an online 
college graduate when recruiting, supposing their other skills and qualifications were 
the same? 

Qv•:a 
Q Nt;, l wuull.l Curdlolw 11nm .qull 

Q ""• I -""' ~•• p....,..■,r.:■ tc> tt,• OJ'l111■ u:1119,1■ ~,~ .. u 
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Attitudes towards online learning 

4. Teachers 

1, Where did you do your teacher training? 

Q Pr,o.cl,•1 Cull■;&ct -·-"-•111"1 

0 _.'"!._ NI.J1«..AJi. ~ u 'ia41 ■ 

Q "* Y hn,,..c..:~• Olll•a• 

QH1h.,,..• ~ fli¥• 

Q a..tt.11 i!J !r<ilaid Colla;!• af &i .. L:llt ~ 

0 ~alll.e ,u..ir-•, 1'<1tkY.I bnJ!ll'-1.41 el ~d-"'ll:>'1 

2, Do you know where most of your colleagues dld their training? 

Q v.~ 

QN:> 

3. Are you familiar with Hibernia College's Higher Diploma in Arts in Primary 

Education? 

o" ... 

4. Did any of your colleagues do their training in Hibernia College? 

Qi i!un't kmr·,. 

S. Frnm observing your colleagues, do you think the college in which they have 
trained determines their quality of teaching? 

6, Would you consider a graduate from an online teacher training course as qualified 
as a graduate from a dassroom based teacher training cours:e? 

Q l'lit, lholy htlvil ■qu,. ~iw1,.c.-Jc1111 

0 Ni:i, J -.;- th■ tfllal•aa I.lad t ;,...,.. ~•duart■ m!li • <(l.;,lm■d 

Q N", J ce.,--,, c... er-lln• t auru Cl<Q~Ulltli rnu,,,. (ts;;<1UAitd 
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Attitudes towards online learning 

5. Online Learning 

1. How comfortable are you with compute.- related tasks? 

Q l'f1n tty cccmf,11ttb:Jo 

Q S.:mawf'lat .:~ r blble. 

Q SomrNflet =c~ml'an•ttll 

Q p.1o,tt, l.fn a;..Qmfg,h~• 

2. How wo·uld you rate vour motivation to learn more ilbout usir1g t echnology tools? 

() Pa« 

Qr,1r 
() lallod 

3. Have you used a collaborative learning platform, such as Weber, Blackboard or 
Moodie, as part of a class? 

□-,. ... 

4. If yes, to what exte.nt do you think the learning platform was he lpful to your 
learning? 

O,.~. 
0 A tl:"J■ holp!UII 

() ""'d-■r:i.lr l>olptul 

5. Have you ever taken a course that was conducted p rimarity online? 

Q...-.. 
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Attitudes towards online learning 
6. Online learning experience 

L How many online courses have you taken? 

Q1 
Q :z 

o"l 
(] -4 er m :>r• 

2. Overall, to what extent are you dissatisfied or satisfied with the online course(s) 
you have taken? 

Q C,,::.mpjwt■t, dta1111h1d 

0 f'.J:Z 1tt, ~11,•t..:..1UE'I 

Q 5-cm...-.h•t ~ .. r:uttan■:1 

0 5cmnrf'l■t 1a.,hli•d 

0 l"",ntljr x■thfhodi 

0 C<>mploi!■IJ 11tltf-ul 

3. What do you like LEAST about taking online cou.-ses? 

□ Th■ m n 11 d.-.:ver, m■tflad1 

□ L L-..ttNi .iu::e..-br(ea:■ st..--=:th:1,~ 

D ,iu <ltlltt:y al 1t:..=v l:,.,:tU•n 

D RA.Ila. .. .;:• ,;n m y t7k2< i Rl-t!11dpfL .. _. 

□ ~IH l:Allty al lfudj, tt,,-• 

D $ ~nd tc.9 11m• ~ c;omput-u 

D L1e1 !!• ad te,~ m .campu1 
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Attitudes towards online learning 
4. What do you like MOST about taking 011line courses? 

0 Tho .,,,;,no d-,•l"Jr motfladr 

□ !.l<>ltRI flC.•k-t■oo -KUID 

0 ,i.:.~111:y r>il ,t_e·1 lxeeton 

□ R.afJ&.'!-i:. ~n rrty ~ •.J~Jbcfpib■ 

0 l'i.s,R:tlltv al llfllit, u~ ... 

D S;,.mll:a..;: :t•m• ~n c:~put.r 

□ L•-.1 e.•d m ,;-o ~ c-11mpu1 

Page 
69 

Page 7 



Attitudes towards online learning 
7. Attitudes 

1. Do you agree or dis.agree that courses delivered entirely on line meet the same 
quality !itandards as classroom courses? 

() Cll•g.-.■ 

Q T■nd b:- dlugra. 

0 T■nd tc- •gr■■ 

2. If you we.-e offered the same course,. either online or face to face7 which would 
you choose? 

() OnH~.+ c..:-urr• 

0 r■-t• 1D /•;:;■ : OU: .... 

3, Would you advise a fellow student to take an online course if the topic was of 
interest to him/her? 

O?•• 
Ore 
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Attitudes towards ooline learning 
4. Please rate the following statements to the extent to which you agree or 
disagree; 

s1n1'!Qlr Dl••:JJ•• 
■•uwnlng lad.,, 0 cr•IIOCUr. 
a..-r,..,11 In ■ l llGDffl ta ( ) 
bF.tilr tt111n t111untrt; 

DnMciAII-

1. .... ■cad■mo,: pae,pl■ 0 
bk■ 1:tnln• c.aunR. 
L ... r ':'l.'.ng In. • C:;a■aaom 1:1 0 b""1ng. 
•-Lu,rnlng .. b• .. "='!u r. 0 i,l·..duo9'llon. 
Tu,hon IK.'lunng 0 1tv:Hnt1 tn • canr aam ii 

ol:1-'u hll>"'"d and d■md. 

■-1.a•nlng •haull:I Nipl&ic• 0 tradlUcn■i teHhbg 
m■thadr. 

•-L■ar~Ang a::~_,auld h■ 0 u■■d •~gild■ tzadllli,nllJ 
t .. ifllng mlill,oo:i■• 

A ·pvmn .. 1111 • 0 
qu■•ftaol:'Dn l'nim 1 

tr■dftl:>-•1 aiur .. ih,,..fd 
b■ tKfllltad b.;ar■ ■ 

p1KS11n 'IIUfl .,n • q=w~nt 
q u r a .. U:n ,l'Dm •n • • 

t•rna g m-ur■a. 

011-•• 
0 
0 

() 
0 
0 
0 

0 

0 

0 
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0 
0 

0 
0 
0 
() 

0 

0 

a 

~,..,. !ll::lon;tv AlF-

0 0 
0 0 

0 0 
0 0 
0 0 
0 0 

0 0 

0 0 

0 0 
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Appendix C - Debrief 

Attitudes towards online learning 
8. Thank you 

T"'·■nk tlJU for a;r■Mng b,, p•rftclp1t■ G .i!hl1 1tuct,. 'ihe ■'-.,i '°' lhla· r:ud,- ..1 to lnvalr!tg■f• CHG~••• •Htt".;.du t&M■td°;:a ~ n• INni~g. 

'Zi y::,u _,._.._.. •ny c,a■t.~· :al,~:.t. ~ 1t-...dy mr JDW nv:,.!!y-=.ant M lt-r .,:i•n• 1'4.•i ,r .. m: : r.a.,.l!a=t !!h■ Nt••■nh■r:■ at th■ c::~.t:u::t d•t:.lla 
i..1 ..... 

A e:-apy :-4 U■ rwH■rch p:v!lf:t N.U t:■ •-.• 11:■bl• oas:an r•qu.-t •t t:h■ ~d at .!'1.m■_. 20:-9. 

'f11• r .. Hr..:h•• wau~ J ka -!r:1 r..r. ·• y,,:.u th■t. •r,:u.ir fn-Htfvamant • lfht■ •~ , .. w'!rk:tlr c.nrdt:hnl:l•f 1.ird •n~ .. ym.fr hi ggarV,U.1t It l■ 
•2--=- FJII PQIS.J:it• ta vdlbdr.aw •t-:i!II' c.~n••rd f.:t partCl=atin;, In thi■ ri1Jd1 •n:d tn h&>-Y• t:• d■ta t"'3U h•·•• suav<•d d.:d:rc-yad. [4 r-~::1 
h■.'I■ 1 ~, h■1lbiat.lln1 £:l■■r•. ~ntact tM- i!81drdt•r:s. 

O.:t<• .agl[_n, tft••C •1=--~ f3 ;:,a;MldJQIH'!!'g ln thzs ,te-dy. 

YOSJn 1 n c•r .. ,,-, 

!IM,ahe<Jlltun 

P:lm1:y R■■Mr;hw:: Sar•h C•1lftun 

em111: 11i:1•h:utn .. .....,011m■ll • .cam 
Phan•: QH 170 l002 

~upan..a:or; N M1an P■irnth"' 

l!m11tl: ffll.FIO>"-P1imwo111.a.1■ 

P'hon•a 01 ~ l"I ◄G◄& 

1, Would you like to receive a copy- of this research? 
If yes., please Wl"ite your email address in the box beJow. 

Q...-.. 
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Appendix D - SPSS Outputs 

Descriptive Statistics 

N Mean Std. Deviation 

Attitude scale score 80 27.6750 5.26699 

Teacher/Principal 84 1.4286 .49784 

Mann-Whitney Test 
Ranks 

Teacher/Prin 

cipal N Mean Rank 

Attitude scale score Teacher 46 

Principal 34 

Total 80 

Test Statisticsa 

Attitude scale 

score 

Mann-Whitney U 616.500 

Wilcoxon W 1697.500 

z -1.615 

Asymp. Sig. (2-tailed) .106 

a. Grouping Variable: Teacher/Principal 
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36.90 

45.37 

Minimum Maximum 

7.00 42.00 

1.00 2.00 

Sum of Ranks 

1697.50 

1542.50 



Kruskal-Wallis Test 

Ranks 

Used a 

collabora 

tive 

learning 

platform N Mean Rank 

Attitude scale score Yes 

No 

Total 

Test Statisticsa,b 

Attitude scale 

score 

Chi-Square 

df 

Asymp. Sig. 

a. Kruskal Wallis Test 

b. Grouping Variable: Used a 

collaborative learning platform 

.182 

1 

.670 

28 

51 

79 
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Descriptive Statistics 

N Mean Std. Deviation Minimum 

Attitude scale score 80 

Used a collaborative learning 81 

platform 

Mann-Whitney Test 

Ranks 

Used a 

collabora 

tive 

learning 

platform N 

Attitude scale score Yes 28 

No 51 

Total 79 

Test Statisticsa 

Attitude scale 

score 

Mann-Whitney U 672.500 

Wilcoxon W 1078.500 

z -.427 

Asymp. Sig. (2-tailed) .670 

a. Grouping Variable: Used a collaborative 

learning platform 

------------------

27.6750 5.26699 7.00 

1.6543 .47855 1.00 

Mean Rank Sum of Ranks 

38.52 1078.50 

40.81 2081.50 
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Descriptive Statistics 

N Mean Std. Deviation Minimum 

Attitude scale score 80 

Taken an online course before? 81 

Mann-Whitney Test 

Ranks 

Taken 

an online 

course 

before? N 

Attitude scale score Yes 44 

No 35 

Total 79 

Test Statisticsa 

Attitude scale 

score 

Mann-Whitney U 500.500 

WilcoxonW 1490.500 

z -2.668 

Asymp. Sig. (2-tailed) .008 

a. Grouping Variable: Taken an online course 

before? 

27.6750 

1.4321 

Mean Rank 

33.88 

47.70 
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5.26699 7.00 

.49845 1.00 

Sum of Ranks 

1490.50 

1669.50 

Maximum 

42.00 

2.00 



Kruskal-Wallis Test 
Ranks 

Age N 

Attitude scale score 18-25 

26-35 

36-45 

46-55 

56+ 

Total 

Test Statisticsa,b 

Attitude scale 

score 

Chi-Square 2.588 

df 4 

Asymp. Sig. .629 

a. Kruskal Wallis Test 

b. Grouping Variable: Age 

Nonparametric Correlations 

Spearman's rho Attitude scale score 

Comfort with computers 

10 

24 

16 

16 

14 

80 

Mean Rank 

48.75 

35.44 

40.28 

40.94 

43.04 

Correlations 

Correlation Coefficient 

Sig. (1 -tailed) 

N 

Correlation Coefficient 

Sig. (1 -tailed) 

N 
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Attitude scale Comfort with 

score computers 

1.000 -.185 

.050 

80 80 

-.185 1.000 

.050 

80 82 
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