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Title of chapter 
Valuing the Other: Exposing undergraduates to the Art of Business and the 
Business of Arts 

  

1.0 Introduction 
This chapter is co-authored by Dr Andrew Power, head of the largest art school in Ireland at the 
Institute of Art, Design, and Technology (IADT) and Dr Michael MacDonnell, the former Dean of the 
Quinn Business School, the leading undergraduate business school in Ireland at University College 
Dublin (UCD). 

IADT attracts students seeking careers as film makers, artists, and designers, Quinn Business School 
is populated by students ambitious to make an impact in business. These may appear to be separate 
worlds but there is a well-researched benefit to interdisciplinary work, for example between Art and 
Science (Gurnon 2013). These links have been explored by UCD and IADT on projects such as the 
Imagine Science Film Festival which linked scientists and student filmmakers together to create new 
Irish science films (UCD 2012, UCD 2013). 

IADT students gain admission by a combination of academic achievement, submission of a portfolio 
of work and performance at interview. In UCD admission is based solely on performance in the 
annual Irish state examination, the Leaving Certificate. In IADT assessment is by exhibition, critique, 
project work, in UCD assessment and progression is by examination and continuous assessment. 
Class size in IADT is typically between twenty five and thirty students whilst in UCD the class size for 
first year business is over four hundred. Students in IADT work in a studio setting and have a large 
degree of autonomy over the space they occupy while staff move between spaces. In UCD learning 
and teaching is timetabled to lecture theatres and it is the students who move from location to 
location. 

IADT recognised that graduates emerge from their studies with considerable skills in their discipline 
but perhaps lacking some of the practical skills of business in order to get and maintain work. It was 
also recognised that a, ‘one size fits all’ business studies module would not be appropriate. 
Bridgstock (2010) notes; ‘while the majority of creative, performing and literary artists are self-
employed, relatively few art schools attempt to develop capabilities for venture creation and 
management and still fewer do so effectively’. 

In the Quinn Business School in UCD the possibility that the arts could make a contribution to 
enriching the experience and skills of their graduates was also recognised. A number of subjects, 
principally in the area of creativity and design, were considered by the authors as beneficial to the 
undergraduate business student experience. Increasingly business students need to speak the 
language of design. Rapid prototyping, digital modelling, data visualization, are all subjects that 
business students need to understand. 

The national context for reviewing the way in which a range of disciplines is constructed is that, like 
many countries, Ireland has seen a proliferation of degree offerings in recent years. As a result, 
public sector policy in recent years has been to encourage third-level providers (both Universities 
and Institutes of Technology) to reduce entry options. UCD as the largest university in the state has 
played leading role in this and has brought a number of (but of course not all) programmes together 
into four major entry points of Engineering, Science, Commerce and Arts. Students specialise within 
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their degree, for example entering Engineering and selecting as they move through their programme 
of study greater degrees of specialisation to emerge as, civil engineers, or chemical engineers. The 
long-term consequence of a drive to reduce the number of entry routes to undergraduate studies 
gives potential for students to mix their subject choices more widely. In IADT, as a considerably 
smaller institution, the goal of clarifying and simplifying programme selection for the incoming 
student is achieved by sticking to the core competencies and mission of the Institute in arts and 
technology, any tendency to mission creep is thus avoided. This has meant that new course 
development has largely been in the provision of post graduate provision in existing disciplines 
rather than a broadening of subject choice. 

This chapter outlines how the Faculty of Film Arts and Creative Technologies in IADT provides 
students on a diverse range of programmes with the necessary business skills appropriate to their 
discipline. It goes on to look at how students in the Quinn Business School are provided with 
opportunities to develop skills in creativity, visualisation and innovation. Education in this context is 
not just about seeing the arts as another vertical business discipline like, agriculture, aviation, or 
manufacturing; rather as a horizontal cross cutting approach to seeing the world in order to better 
solve problems and communicate ideas.  

There is a fundamental difference in undergraduate curricula between European and North 
American university traditions, whereby on the one hand European universities tend to operate 
discipline-based degrees within faculties, while American universities promote either a “Liberal Arts” 
foundation or a strong Arts core in any other degree. This varies between institutions, but often 
takes the form of the first two years of an undergraduate degree containing a majority of subjects 
classed as Arts, with the final two years providing more specialisation. Supporters of this tradition 
argue that it offers a broader education, while the obvious downside is a lower degree of 
specialisation for those who want it. A lesser version of this tradition requires students enrolling in 
an undergraduate business degree to complete a comprehensive range of “General Electives” or 
“General Education” requirements. It is not clear that the North American tradition is better for 
students, either in terms of their interests and broad education, or for their suitability to 
employment opportunities. 

 

2.0 Preparing Creative Professionals for the workplace 
In the Faculty of Film Arts and Creative Technologies in IADT, there are thirteen undergraduate 
programmes and six taught post graduate programmes. Although each has their own approach to 
addressing the issues discussed in this chapter, for brevity three representative programmes are 
discussed; Film, Photography and Model Making.  

The three-stage approach as outlined by Bridgstock (2012), provides a framework for considering the 
staging of business knowledge into an arts programme. In first year the iterative and reflective 
process of adaptive career identity building can begin alongside the development of foundational 
disciplinary and technical skills and knowledge. Students are supported through a highly scaffolded 
process of induction known in IADT as First Year Matters. This leads on to a one semester five credit 
module which exposes the students to all the disciplines of the Faculty and to their fellow students 
across the range of programmes as they work through projects in multidiscipline teams. The second 
phase exposes students to multiple types of arts ventures. This is addressed in part by the elective 
programme in second year, which allows students to select a module from a course other than their 
own to experience a different approach to the arts or technology. The third phase involves 
experiential project-based work. These are the kind of projects that students co-create and pursue in 
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conjunction with various facilitators (teaching staff, senior recent graduates and industry 
professionals). This is the type of ‘business’ module described below in the programmes indicated. 

 

2.1 Film 
IADTs focus is on the advancement of practical film-making and television production skills, as well 
as developing strong creative storytelling abilities. Extensive practical tuition in Production, Script, 
Direction, Camera, Lighting, Sound and Editing, Television Programming, Drama, Documentary, 
Commercials, Experimental and Educational programming are all key to the programme. Practical 
work and small class sizes promote a strong spirit of collaboration, a good level of interaction with 
tutors, easy access to facilities, and hands-on production experience.  

In the third year of the programme there is a module called production focus, the main thrust of this 
is to help students forge connections with industry, to get out, use their skills, and build a network. It 
is critical that they absorb the working environment calibrate their current skills, and see how they 
are applied in industry. The third year was selected as it is; a time when they have developed some 
real and marketable skills; they have identified which specialism they wish to major in 
(cinematography, direction, editing, sound, etc.); it is before the major production project which 
they we be absorbed with in fourth year. 

The student meets with a tutor to discuss their chosen area of speciality. The tutor will look at their 
work plan for the year to see the range of activities they will be involved in and identify any gaps. 
Each student has a calendar of work and they are scheduling their own work plans. There is an active 
film industry in Ireland and there many opportunities to gain experience in film production, 
television, and in the production of commercials. A major learning for the students is the changed 
timeframe from an academic environment to a production environment. For example the editors 
may have excellent technical skills but find they don’t edit fast enough or that they are not decisive 
enough. This is very valuable feedback and exposure. On some occasions it is appropriate to place a 
student in a role where the experience is complementary rather than a replication of their work in 
IADT. For example, a student majoring in cinematography may benefit from working with a 
theatrical lighting company. 

If a student is unable to secure a placement there is a research option. If this option is selected (or 
becomes necessary) the student writes a report based on research relating to industry but 
demanding that they connect with industry personnel at some level and research a specific aspect of 
the business. 

 

2.2 Photography 
The art of photography is evolving across a wide range of cultural industries. IADT explores 
photography primarily within the context of art, communications and the moving image. Students 
study photographic theory, history and practice; and reflect on the changing demands of the 
communications and cultural sectors. For much the same logic as described above for Film, third 
year was selected as the appropriate stage to have a module which is about entrepreneurship or 
business skills. The purpose of this module is to build professional life skills; to give students practice 
at the things they will need to know.  

The module is made up of three components; a sequential, practical, outcome orientated, series of 
mini projects; business modelling; and guest lectures. Students start with a project based on the 
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National Geographic magazine which is called, ‘Local Geographic’. The National Geographic regularly 
has calls for photographers who, in partnership with a scientist, develop a photo essay or feature. 
For the students replicating such a call gives them practical experience of documenting a project 
proposal. They imagine a suitable project and take a week to research the idea; what kind of 
environmental or scientific project they would like to pitch for photographing, and what kind of 
scientist they might like to team up with. This involves them in thinking about budgets, use of plain 
English, presenting themselves as photographers, describing themselves, their work, and so on.  

The outcomes from the ‘Local Geographic’ project become the model for an actual application to the 
Dublin City Council for Arts funding. This allows them to see what a Dublin City Council application 
form looks like and what they begin to see is a pattern or consistency in the sort of skills required in 
terms of writing, depiction of themselves, their art, and their project.  

The final part of this sequence is a discussion and review with the curator of a photography gallery 
which widens out the requirements still further and deepens their knowledge of what is expected 
from them beyond the quality of the images they produce. This process, or series of mini projects, 
often results in successful submissions.  

To address other aspects of the business of arts the ‘Business Model Canvas’ is used to help students 
define their business proposition (Osterwalder 2004).  Business development representatives from 
the community also come in to speak to the students and discuss their business plans. This gives 
them a sense of what the local amenities and resources are in their area and what the networks are 
for accessing them. Visual Arts organisations come in to talk to the students about how they can 
provide practical support to artists in all art forms throughout their careers.  

The creative industries are often characterised by portfolio employment; sole practitioners, 
freelancers, and the self-employed, micro-businesses, and SMEs (McConnell 2010). Working in this 
way needs to be anticipated and prepared for as a successful career may consisted of a series, or 
patchwork, of grant based, commercial, project, or educational working experiences perhaps 
supplemented by additional concurrent work activities (Bridgstock 2012). Most visual artists engage 
to some extent in portfolio careers (Mallon 1999). The concept of a business portfolio is discussed so 
that they are not just thinking linearly about one exhibition after another.  

A series of guest lectures are provided to the photography students to help them prepare for the 
business environment. Issues relating to tax, and the business of operating as a sole trader are dealt 
with by a guest lecturer and provides them with resources where they can learn more about the 
details of this area when they need it. Guest lectures are also provided by professionals in media law 
who talk about intellectual property and responsibilities of photographers. The curator of the 
Photography Gallery in Dublin also comes in to talk about the responsibility of the curator and the 
process of staging an exhibition from their perspective.  

Assessment for this module is done in one of two ways at the discretion of the student. Either they 
do a funding application or they prepare a proposal for a photography curator in a particular 
exhibition space. A professional photographer or curator is then invited, along with the academic 
team, to form a panel and the students pitch their proposal and submit the accompanying 
paperwork and portfolio of images. In this way we attempt to roleplay a real situation.   

 



5 
 

2.3 Model Making 
Students on our BA in Three Dimensional Design, Model Making and Digital Arts, (Model Making) are 
likely to work as sole traders but contracted on a project basis to larger companies in the worlds of 
film and theatre.  

By the third year of the programme the students have acquired significant skills and are preparing 
for work placement or taking on small projects themselves. The kinds of questions students have 
are; How do I get a job? Once I get a job how do I invoice? How do I get paid? When I get paid, what 
do I do with it? How do I pay tax? To address these questions a module on business was developed 
in third year to try and address these very practical learnings. Another question it tries to address is 
how to get their name known in the industry. Students are given advice on networking and using 
social media to build a network with each other and their growing base of contacts.  

The module provides very practical advice key to the nature of the work they are being prepared for. 
Students are given lists of materials and providers; in effect a starter contact list of people and 
suppliers they will need to build relationships with. Students are helped to create a website so that 
they all have an online presence. Some are more tech savvy than others but it is important they can 
build an online ‘shop window’ to establish themselves. Students are taken through the process of 
doing quotations, the cost of running a workshop, issues about employing people, at what point you 
need a bookkeeper or an accountant and so on. How to get credit, how to create an account, the 
importance of managing cash flow when they are managing multiple or large projects. Students 
discuss the protections offered by a limited company and the consequent obligations. In addition to 
presentations and in class exercises, a resource pack is developed and evolves each year which 
students can access anytime and which provides information like where they can get various 
registration, tax and regulatory forms and how to fill them out.  

To assess the learning of a module as diverse and dynamic as this a number of strategies are 
employed. Technical questions about tax and VAT are taught and assessed through a quiz. Like an 
open book test or a game that students play, they can access the information online and discuss in 
groups. This is a very interactive series of classes where they are replicating real life questions like 
what is the VAT rate for various items, or questions like, is model making a good or a service? A 
second assessment strategy is to give students a pitch or a business request and they have to come 
up with a quotation. A number of these are done during the year and both the complexity of the job 
and the length of time they have to complete the quote gets more challenging as the module 
progresses.  

Students are also given practical guidance about how to find work. Developing a portfolio and 
making it available is the first key step. The portfolio is not a physical portfolio any more, it’s all 
digital. In the past making contact with the head of a certain workshop would have been difficult, 
now via social media it is easier to identify who the key people are and how to make contact. 
Exposing students to online groups is also valuable. The business they are entering is not nine to five 
but twenty-four seven so anything they do or build needs to be accessible to anyone all the time in 
whatever format they need. The onus will be on them to repeatedly obtain or create employment 
and to manage their own career progression (Arthur 1999). Building networks and contacts is vital; 
work is frequently obtained by ‘who you know’, more formally described as ‘informal social and 
professional contacts’, and offers are made on the basis of the quality and success of previous work 
rather than on an application or interview process (Throsby 2010). Students are introduced to 
national directories for film and theatre. Film for example is usually unionised and each country will 
have a list of members in the relevant craft. There are certain things that all productions will have; 
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they will all have a production office and an art director. Students will have to go out and fight for 
work. We mock these situations of making contact with potential employers and role play these 
kinds of meetings. 

The ability to introduce business thinking into the arts programmes in IADT has been made possible 
both by the introduction of some formal elements (placement, teaching, assessment) and the 
informal input of staff who have worked as practitioners and can bring their experience to the 
classroom and studio. These practice led staff bring a real world understanding of the role that 
teaching and learning have on the successful development of emerging artists.  

 

3.0 Broadening the Business Studies curriculum 
The Quinn School of Business at UCD admits some 500 new students each year, almost all of whom 
are coming directly from secondary education. Such a large group of entrants contains quite a 
diverse range of profiles. Rather than being avidly focussed on the world of the business 
professional, many students choose undergraduate business studies because they have a wide range 
of interests and wish to preserve flexibility when it comes to possible career paths. Thinking further 
about the motivations for choosing an undergraduate business degree, we can generalise some 
characteristics of entrants. First, many school leavers do not have a strong vocational leaning toward 
professions like medicine, law or engineering, but have an ambition to develop a successful and 
rewarding career. Many students also show a range of abilities in subjects at secondary level – it is 
significant that in the Irish secondary system, high-achieving students will study as many as eight or 
nine subjects to completion. Thus high-performing students will show equal success in subjects that 
may be quite diverse compared to university offerings, ranging from languages to sciences and arts. 
Thus school-leavers experience a sharp change toward specialisation moving into university.  

Based on the authors’ many interactions with potential students in the recruitment process, many 
students experience difficulty in choosing the best degree for them. The general nature of the Irish 
second level education system (most students do eight subjects for the final examination, the 
Leaving Certificate) means that the choice of third level course is likely to be the first occasion when 
they exercise a meaningful choice of discipline. In addition to those students who choose a business 
degree because it is their passion, many will see it as a good general degree. Some will select on the 
basis of what they are advised is a more materially rewarding direction. This thinking is reinforced by 
the recruitment practices of large employers, who seek graduates with education geared toward 
their activities, in areas like finance and marketing. A further factor in a student’s choice of degree 
programme is reported and perceived changes in the workplace – there are popular claims that 
many of today’s existing job types will be obsolete in a short time, and that a large portion of the 
workforce is tending to become self-employed, calling for flexibility and the ability to think in 
innovative and creative ways. 

Many students entering business degrees have a strong interest in including the Arts in their studies 
wherever possible: in the case of the Quinn School, this can mean taking a double-major degree in 
business and language, or choosing electives in Arts subjects. The UCD Horizons electives system 
allows all undergraduate students across the university (with limited exceptions) to have a free 
choice for one course per semester (Purcell 2014). With a typical workload of six courses, this means 
that an enterprising student will complete their degree with one sixth of credits gained outside their 
discipline area (although they are free to choose electives in their home faculty).  This allows 
business students to broaden their university education with limited involvement in the creative 
arts, humanities and sciences. Feedback from employers shows that choosing ‘interesting’ electives 
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helps to distinguish a job applicant’s profile. While business students may opt for electives outside 
their discipline, the traditional structure of UCD, like many large universities, means that students 
interested in the Arts will tend to have most access to subjects in the humanities and little access to 
creative arts.  

IADT and UCD have been working closer together as a result of a number of sectoral and structural 
initiatives. In 2013 the institutions signed a memorandum of understanding and also in 2013 the 
Minister for Education in Ireland announced the grouping of all Higher Education providers into 
regional clusters which again provided further encouragement for IADT and UCD to deepen their 
cooperative relationship. This relationship has found expression in the development of joint 
projects, and programmes. In the case of the Quinn Business School guest lectures in Data 
Visualisation, a key component in IADTs Visual Communication and Creative Computing 
programmes, being delivered to business undergraduates is one example. It is the authors’ strong 
hope that there will be reciprocal movement of students or staff between the institutions, to offer 
IADT students access to a wider offering of business experience and to provide options for UCD 
business students to experience in the creative and applied arts. 

A strong and recurring trend across the business school sector lately is a focus on innovation and 
enterprise, often attempting to span disciplines. While this is good for inter-disciplinary 
collaboration, it is not clear that the study of innovation results in innovative thinkers. Further, it can 
be argued that true entrepreneurs are not informed by teaching, but follow their own ideas and 
initiative. Innovation needs to be broken down and systemised in a way that can be communicated 
to business students so that it has both meaning and impact in their work. The language used to 
describe the skills of both business students and arts students needs to be democratised and shared 
in a more inclusive way. Does innovation as a term, so common in business schools, have relevance 
in the arts? Innovation can be defined at its simplest as, something new that is put into practical use 
(Fagerberg 2005). What we understand by innovation is expanding into non-economic change 
processes in public private and non-profit organisations (Gulbradsen 2015). The arts foster 
innovation and arts based training can teach communications skills, problem solving, and product 
and systems innovation (Nissley 2010).  

Similarly creativity is not a word that belongs to the arts; business students respond well to 
opportunities to engage in collaborative creative activities for the development and presentation of 
business ideas and analysis. Good ideas are discipline independent as illustrated by a few well know 
but still surprising examples. The data encryption technique, data hopping, was invented by 
composer George Antheil and actress Hedy Lamarr, the system of red, green, and blue dots that 
display the images on our TV and computer screens was devised by painters and scientists drawing 
on the techniques of the impressionist George Seurat, and the programming language used in most 
smartphones was derived from the work of a weaver JM Jacquard who developed a programmable 
loom (Nissley 2010). 

There is scope to increase access for business students to engage with the arts through their studies. 
There is also a potential benefit to creative problem-solving that will likely arise from business 
students engaging in the applied arts. What is helpful to the development of undergraduate business 
students is the promotion of teaching and student activities based on engagement with creative 
processes, in particular applied arts like model-making, graphic design, video production and 
photography. As well as giving a different perspective to traditional business teaching, these 
activities have practical value in all walks of business and are powerful communication tools for 
collaboration. Borrowing ideas on assessment from the creative arts is also a potential benefit to the 
broadening of the skills of business students. Assessment techniques such as panel reviews, crits, 
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peer review, exhibition and so on (Carey 2011). These instruments offer potential for the 
development of curricula, but are not widely implemented at the moment. 

The concept of including studio type learning environments into a business teaching environment is 
well discussed by Barry and Meisiek (2015) in their article ‘Discovering the Business Studio’. The 
pedagogical benefits seem clear but when progressing to the next stage of having students from 
both disciplines working together difficulties of engagement emerged. The problems involved in 
combining two different cohorts of students reveal that there is much still to be learned by 
educators in constructing an environment where the imagined diversity and integration is actually 
realized (Barry 2015). This level of mixed curricula is beyond the current experience of the authors 
and presents interesting opportunities for future discussions about curriculum development. 

 

4.0 Conclusions 
Many in the arts are self-employed so it is clear that students require a basic grounding in how to 
establish themselves and need some management skills tailored for the arts. Business fundamentals, 
arts sectorial-specific knowledge and social networking capability should form the core of business 
education of arts students but specialist business topics such as taxation law or accrual accounting 
should not (Bridgstock 2012). 
 
Case studies may be an interesting way to address these learnings are an area where business 
studies programmes have a great deal of experience.  The potential use of case studies presents an 
interesting opportunity to evaluate novel curricular designs in the future. By bringing in 
professionals from the arts industries to work through case studies students would benefit not just 
from the information but from meeting people not too far ahead of themselves that have gone 
through the process. 
 
We have compared two distinct discipline areas in higher education, however there are elements of 
both that would appeal to many potential students. The current choice of programmes of study 
forces students to specialise to a level that may be beyond their preference: there may be broad 
scope to give more flexible access to combinations of arts and business studies to suit individuals’ 
interests. These interests may be a balance of personal desires and pragmatic career ambitions. 
 
Where a student pursues a course of study in arts or business, it would be very desirable for them to 
have reciprocal exposure to the other areas: a graduate in the creative arts should have some 
business fundamentals to enhance their workplace capability, while a business graduate would 
benefit from a broadly-based education including the arts. In any case, feedback from employers 
remains unambiguous: graduates must bring skills to the workplace which help them become 
productive quickly. 
 
In order to develop more inter-disciplinary avenues in higher education, it is first necessary to 
propose better collaboration between individual academics, their departments and larger 
organisational components (faculties, schools, colleges, institutions). This is seen as an endemic 
need in higher education institutions and needs action at the policy level, with suitable incentives for 
academics to work across disciplines. 
 
A further systematic problem within the university system is the tension between teaching and 
research: the development of inter-disciplinary teaching calls for individuals to invest in developing 
novel approaches to their courses, which is both risky and takes time and effort away from the 
academic’s research work. For this to changes, we must rely on colleagues’ vocational belief that 
diversifying and innovating in teaching is the best course of action for them, in order to facilitate the 
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best outcomes for their students. Perhaps in time institutions will create incentives and rewards for 
changing approaches to teaching and to enable structural changes in how programmes are designed 
and delivered, but in the first instance if falls to motivated individuals to lead by example. 
 
Given that the two organsations discussed in this chapter are linked at a high level with an inter-
institutional agreement (in principle if not in detail), there is an opportunity for the authors to take 
some deliberate steps in the direction of shared learning experience for their respective student 
cohorts. Possibilities include exchange of staff members, reciprocal or shared teaching workloads, 
joint student teams for project work, elective modules open to each other’s students, and off-
schedule course offerings. These could comprise intensive courses delivered outside the standard 
term calendar, possibly blended delivery with asynchronous learning material coupled with team 
projects. The softest approach to delivering courses across establishments calls for credit awards to 
be retained where they are, so that existing credit may be awarded to a student for delivering work 
in collaboration with the related institution. The work carried out to date serves as a practical base 
on which to build more innovative mixed curricula. 
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